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1.  Overview: World Music Drumming Assessment Project 
 Improving Teacher Effectiveness through Student Assessment 
 Patricia A. Bourne, Ed.D. 

A. Introduction 

 The World Music Drumming Curriculum is celebrating 15 years of success in over 20,000 
schools worldwide. The number of teachers and students impacted by the goals and objectives of 
this curriculum continues to grow through on-going professional development, expanded 
resources and materials, and supportive communication.  Over the span of 15 years, music 
educators have enthusiastically shared stories of empowered students, delighted parents, and 
impressed supportive administrators. Teachers describe improvements in their teaching and 
praise the resulting positive attitudes of students. 

 The observable evidence is clear: Thousands of music educators recognize and hail the 
curriculum as a winner for teachers, for students, for constituents. However, in this era of 
measurable assessment for proving instructional merit, further data is needed. 

 In his 1998 publication of World Music Drumming: A Cross Cultural Curriculum, Will 
Schmid wrote, “Today, more than ever before, music educators are being called on to show what 
students know and can do.” That fact has not changed. Now, more than ever, we must show 
evidence of student achievement to demonstrate teacher effectiveness.   

 Recent reports describe effective teachers as those who are successful at reviewing and 
reminding students of learning goals through sequential lessons, as well as providing clear, 
formative feedback relative to student improvement.  Effective teachers find ways to celebrate 
student success and share that success with a variety of stakeholders.  (Marzano) 

 Effective teachers recognize and value opportunities to assess their students, as it impacts, 
guides, and improves instruction.  Planned and readily executed “milestones” of student 
achievement — revealed through formative assessment — lets the teacher and student know 
where they are in their progress, what they need to improve, and what to tackle next. It adds 
value and relevancy to the strongest of programs and curricula. It informs one’s practice, as well 
as strengthens the perception of key stakeholders. 

 Checking for understanding, frequently and with measureable intent, is irreplaceable to 
teacher and student improvement: 

• It fosters good teaching by continuously informing instruction 
• It builds an appreciation for getting responses from all students, not just those 

who are inclined to raise their hands. 
• It empowers students to take responsibility for their learning. They see, through 

evidence, that learning has value, significance, and is measureable. 
• It regularly informs teachers so that they may create new opportunities and events 

for students to demonstrate their learning. (Fisher and Frey) 
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 Because music programs are frequently found on the “chopping block” of educational cuts, 
it is imperative for music educators to build instructional systems that recognize and celebrate 
student achievement. 

B.  Assumptions 

 The intent and outcome of this project is based on the following assumptions: 

• The lesson strategies and sequence of the World Music Drumming Curriculum are 
proven to be successful; however, teachers would profit from the addition of assessment 
models and frameworks for measuring student understanding and improving their own 
effectiveness in teaching toward instructional goals. 

• Students produce better results when their teachers provide capable modeling, practice, 
criteria for evaluation, and feedback for improvement. Frequent checks for understanding 
send a message of being valued as a learner. Varying systems for marking what students 
know and are able to do promotes value, importance, and significance to the learning 
goal. 

• School stakeholders — teachers, students, parents, administrators, taxpayers, the business 
community, decision-makers — recognize the attributes of a powerful learning 
community through the achievement of its students. A good performance is a start, but it 
alone will not support the rationale for continuing music education. 

 The evidence for including assessment in all learning environments is undeniable. This 
project recognizes the desire of music teachers to improve, to strengthen the achievement of their 
students, to support the unique learning offered within a solid music education, and to build a 
solid foundation of evidence for continued importance within the educational setting. 

C. Assessment Considerations 

 Assessment provides evidence of learning. It exists as a series of benchmarks on the road 
from lessons to final objectives. Designers of curricula often start with the end in mind: 

1. Identify the desired results: What will the students know and be able to do as a 
result of progressing toward specific instructional goals? 

2. What measures will be included to determine evidence of learning and 
improvement? 

3. What, when, and how can instructional experiences be implemented to drive 
meaningful learning toward the goal? 

 The World Music Drumming Curriculum provides the instructional experiences through 
carefully designed and proven lessons (#3 above).  It also contains specific learning outcomes 
(#1). This project’s assessment strategies will increase the body of evidence to promote student 
achievement (#2) resulting in improved effectiveness as a teacher. 

 The strategies included align with the following learning objectives included in the 
curriculum.  Based on lesson progression and a broad collection of achievement measures, the 
students will be able to: 

• Listen to self and others through participation in playing and singing 
• Lead and follow (solo and support), as instrumentalist and vocalist 
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• Display techniques and strategies resulting in cooperative teamwork 
• Play instruments with proper technique 
• Sing songs of multiple genres while playing and/or listening to varying complexities of 

rhythms 
• Improvise drum ensemble patterns that are complementary to those played by other 

students 
• Create new drum ensembles 
• Listen critically to various styles of music related to the curricula 

 Assessment Models 

 The following assessments are included in the project: 

 Checking Performance and Understanding: 

  Observation 

• Quick check: Question & Answer/ Call & Response – Student and teacher 
evaluation rubric 

• “I noticed that”: playing technique critique student pair and share 
• Questions and activities (formatted through Bloom’s Taxonomy) 

 Testing 

• Short answer: Match them up 
• Short answer: What do you hear? 

 Projects: Rhythm Complements 

• Cooperative teamwork planning template 
• Checklist for drum ensemble project 
• Rubric for creating new drum ensemble 

 Self and Peer Evaluation 

• Teamwork rubric 
• Self and group evaluation: post performance inventory 
• Self and group evaluation: singing 

 Teacher evaluation outline  

• Submitted to supervisor/administrator prior to formal observation 
• References for completing observation  

 Just for fun 

• World Music Drumming Word Search 
• World Music Drumming Crossword Puzzle 



	  

WMDrumming	  Assessment	  Project:	  Overview	   	   Patricia	  A.	  Bourne	  ©	  Music	  Workshops,	  Ltd.,	  2011	  

D. Sharing Results with Stakeholders 

 Student progress and achievement deserves the positive attention of those in the larger 
community surrounding the school.  These individuals are crucial stakeholders and are key to the 
security, support, and success of viable programs in music education.   

 Who are they? Parents, administrators, school board members, taxpayers, local business 
leaders.  What do they need to know, how can they be informed of student achievement, and why 
must all music educators assume it is their responsibility to inform this group of the successful 
measures taken to ensure student progress? 

 Stakeholders need evidence that students within their school and community are prospering 
in music classes. While summative test results in subjects like math and reading are publicly 
displayed, quantifiable evidence of learning in music is left to the advocate spirit of the 
individual music educator. Those individuals who support schools with their taxes, votes, and 
voices need relevant proof that music is core to a child’s balanced education.  

 Throughout the country, music teachers are responding to the call to be advocates for their 
students and themselves.  By emphasizing student learning and achievement, and providing 
sound proof of instructional effectiveness based on empirical evidence, music educators take an 
active and vital role in ensuring a future of music in the schools. 

 Suggested ways of informing stakeholders include: 

• Well advertised public performances in various venues  
• Emphasis is placed on the benefits of a sequential K-12 music program (placed in 

programs, written in parent newsletters, announced at larger district events, etc.) 
• Students share their skills as singers, players, composers, and arrangers in public 

forums (school board meetings, Rotary/Kiwanis Club meetings, for instance) 
• Parents and interested community members form support groups and 

organizations (boosters, for instance). 
• Provide opportunities for various community members and parents to observe 

instruction, or to attend an “informance” (within the music classroom) 
• Highlight the 21st century skills required in the future and emphasize how those 

skills are evident in strong music classrooms 
• Display student work throughout the school and submit examples to community 

or district events (arts events, etc.) 
• Ask students to present at school board meetings or in front of a variety of 

audiences, articulating their own personal involvement in music and the value of 
the program to their lives. 
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2. Question & Answer / Call & Response 
 

Observation Model (for student peer evaluation)  

Name of Student Giving the Score: ____________________________________________ 

Name of Student Being Evaluated: ____________________________________________ 

 

 +  WOW! That was timed just right 
 √  Oops, came in a bit early, or     
  stayed a bit too long 

– You’ll get it next time 
 

___________________________________________________ 

 

Teacher Rubric for Question & Answer / Call & Response 

+ The student is ready when it is his turn; the pattern is heard 
in the open space 

√ The student began the answer slightly before the open 
space or continued sound after  

– The student wasn’t ready for his/her turn and missed 
answering completely 
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3. Playing Technique: Pair & Share 
 

Instructions: 

• In groups of 2 or 3, individuals demonstrate a high tone 
and low tone on a tubano. 

• Observers use the words, “I noticed . . .” to describe the 
player’s sound, hand technique, or posture.  

• Help the player improve by being encouraging. 

 

Observer’s name: __________________________ 

Player’s name: ____________________________ 
High Tone   Low Tone 

I noticed that the player is using the palm of 
the hand in the center of the drum, bouncing 
off of the head for a low tone, or is using 
fingers (up to the palm) on the edge of the 
drumhead for a high tone. 

I noticed that the player is leaving his hand 
on the drum a bit longer than needed for a 
low or high tone. A flat palm and fingers up 
to the palm are being used, though. 

I noticed that the player is hitting the center 
of the drum with the heel of the hand or 
fingers first, for the low tone, or is using the 
tips of the fingers for the high tone. 

4 
 
 
 
 

3 
 
 
 
2 
 
 
 
	  

4 
 
 
 
 

3 
 
 
 
2 
 
 
 
	  



	  

WMDrumming	  Assessment	  Project:	  Questioning	  and	  Observation	   Patricia	  A.	  Bourne	  ©	  Music	  Workshops,	  Ltd.,	  2011	  

4. Checking for Understanding: Questioning and Observation 
Teachers ask students many questions throughout a class period; the quality and kind of answers 
given offer invaluable information for the teacher. Responses are measureable and contribute to 
ongoing assessments of student understanding and mental processing. 

Benjamin Bloom proposed students’ responses are categorized into various degrees of 
observable thinking skills.  Known as Bloom’s Taxonomy, these categories are divided into six 
stages.  Each stage provides a glimpse of a student’s ability to process and act, from simple to 
more complex.  It is not hierarchical or associated with developmental age; rather, it helps 
organize verbal responses that guide effective and purposeful instruction. 

Stages of the taxonomy are listed below with indicators of what the student is doing, and 
examples of observable responses.  

 

STAGE ONE: REMEMBERING (Basic Knowledge) 

The student tells, names, finds, and describes information.  

Examples: Students can successfully tell a neighbor which instrument plays the steady beat.  
They can name the instruments in an ensemble. They can find two different sounds on the drum. 
They are able to describe how rhythm complements work. 

(Teacher prompts: “Where is? What did? How many? Point to the?”)  

 

STAGE TWO: UNDERSTANDING (Comprehension) 

The student explains, predicts, compares, and interprets information.  

Examples: Students can successfully explain the difference between a Latin two-beat and a Latin 
four-beat feel. They might predict what a player will sound like when assigned the role of the 
time line.  They will compare the resulting sound of a slap or mute opposed to a high or low 
tone. Students will interpret and explain a song that is verse-refrain as opposed to call-response.  

(Teacher prompts: “What does it mean? Give me an example? Which are the?”) 

 

STAGE THREE: APPLYING (Put into action; Application) 

The student demonstrates, makes, uses, shows, and constructs. 

Examples:  Students can successfully demonstrate their part in an ensemble.  They make 
decisions that result in cooperative teamwork.  At this level, students use resources and materials 
to construct new drum ensembles.  

(Teacher prompts: “What would happen if? How would you solve the problem?  What would 
you change if?”) 
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STAGE FOUR: ANALYZING (Analyze for meaning) 

The student identifies, contrasts, separates, compares 

Examples: Students can identify stylistic tendencies of one culture from the other and discuss 
how they compare. They are able to contrast songs that fit one ensemble’s groove from another 
that may be incompatible. Students can separate what is seen and heard and find where the 
problems might be occurring.   

(Teacher prompts: “What other ways could? What part was the most challenging? What things 
were similar/different?”) 

 

STAGE FIVE: EVALUATING (Make judgments) 

The student critiques, justifies, support, evaluates 

Examples: Students can respond to the performance of others as well as their own using spoken 
or written narrative based on criteria. Students speak to stakeholders at public forums regarding 
the positive attributes of music in their schools. They support the efforts of their fellow drum 
ensemble members. 

(Teacher prompts: “What would you recommend? What did you enjoy? Which part showed?) 

 

STAGE SIX: CREATING (Create new meaning) 

The student creates, organizes, plans, revises 

Examples: Students can create drum ensembles based on themes and organize presentation 
schemes.  Students help plan a culminating event with an emphasis on showing specific 
drumming genres. Once an ensemble has met objectives through a checklist, consideration for 
revision is considered. 

(Teacher prompts: “Why/why not? Add a new part to; Design a…”) 
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5. Match ‘em up! 
 

Match the words on the left with the description on the right. Write the number in the 
blank next to the words that fit the description. 

 

	  

____ Rhythm complement 

____ Timeline 

____ Ensemble 

____ Calypso 

____ q     q     q     q 

____ Polyrhythm 

____ Low tone 

____ Call and Response 

____ Gankogui 

____ Highlife 

 

	  

1. Several different rhythms or meters happening at 
once 
 

2. A sound that results when you hit the middle of 
the drumhead with a flat palm 
 

3. Rhythms that fill in the space supplied by another 
player. 
 

4. A double-bell instrument from Africa 
 

5. A popular style of music found on the Caribbean 
islands 
 

6. A form of music with a leader changing what is 
done and the group staying the same 
 

7. Usually played on a bell or clave, this provides 
an “anchor” for other players 
 

8. A group of people who play music together 
 

9. A contemporary African style of music 
 

10. Looks like a steady beat 
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Your Name: __________________________________________________________________ 

6. What Do You Hear? 
Listen to the following samples and identify what you hear for each concept given.  You may use 
the suggested vocabulary given to help guide your responses. After each example is played, 
you’ll be given adequate time to write a minimum of two descriptors beyond the given concepts 
(for instance, you might comment on the dynamics, articulation, tonality, tempo, ‘groove’, 
texture, tone color.  

Title of Listening Sample: _________________________________________________________ 

Instruments: (such as African drums, congas, shekere, timbale, guiro, claves, maracas, gankogui, 
cowbell, bongos, guitar, keyboard) 

 

           

Vocals: (such as male, female, child’s voice, raspy, nasal, mixed gender)    

         

 

Rhythm: (such as short sounds, long sounds, repeated rhythms, spacing between the sound of notes) 

     

       

Form:  (such as echo, question & answer, call & response, verse/refrain, song form – AABA) 

            

 

Style/Culture: (such as Calypso, Reggae, Country, Pop, African, Latin) 

  

 

Additional terms? ________________________________________________________________  

 

Description?  
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7. Rhythm Complements: Co-operative Teamwork Planning Guide 

 
 
Working together as a group is one of the most important parts of creating a 
drum ensemble piece – listening to each other, giving each other ideas, showing 
each other respect are all parts of this project. Before you begin, your group 
needs to read and answer the following questions. Please have someone 
from your group write down your responses. 
 

1. If someone walked by and watched your group work together, what 
will they see? 

 
 
 

2. How will your group communicate with each other? 
 
 
 

3. How will your group cooperate?  What does it look like to 
cooperate? 

 
 
 

4. What will your group do if someone is being uncooperative? 
 
 
 

5. How will your group share instruments, if that becomes necessary 
due to availability? 

 
 
 
 
 

Group Members:  
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8. Rhythm Complements: Drum Ensemble Project Checklist 
Name of group members: 

 

 

 

Check those things that your group has accomplished. 

 

____ Instruments are selected; the player(s) know proper playing technique  

____ One member of the group begins a “groove” for others to build on 
 (utilizing rhythm complement model) 

____ Other group members take a turn acting as the “lead” player 

____ All group members play independently, but the sounds of every 
 member work together 

____ The timeline is evident to all members of the group, as well as spectators 

____ Unique mixes, breaks and variations are included to keep the piece 
 interesting to listen to and more challenging to play  

____ Playing technique on the drums includes a minimum of two basic 
 strokes: low tone and high tone, for instance   

____ The group is ready to demonstrate their piece 

____ The group has come up with a name  

____ All group members complete a teamwork evaluation 
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9. Rhythm Complements: Drum Ensemble Project Rubric  

Names: 
 
Class: 
 

Working Together  Technique used 
with Instruments       

Ensemble sound     Creativity 

 
 
 2 
 
 
 
 
 
 
 
 
 
 
 
 
 3 
 
 
 
 
 
 
 
 
 
 
 
 4 

The group often 
argued; they had 
trouble making 
decisions.   
 
There was 
disagreement 
more than 
agreement 
keeping the group 
from moving 
forward. 

Limited technique 
was shown; 
students’ posture 
did not help 
“best” sound to 
result.   
 
Instruments were 
held incorrectly. 

The group failed 
to lock on a 
timeline that was 
reliable and 
consistent.  
 
The same rhythms 
were heard in 
multiple 
instruments, 
rather than 
complementary 
rhythms. 

The group had a 
single sound and 
did not alter it, 
change it,  or 
enhance it in any 
way. 

The group 
reached decisions 
together; 
everyone had a 
voice in the 
process.   
 
Decisions were 
made; members  
were listened to. 

Proper technique 
was seen and 
heard in practice 
as well as 
performance.   
 
Members knew 
how to use 
instruments 
properly. 

The group had an 
obvious timeline 
leader; rhythms 
were 
complementary.   
 
The instruments 
sounded like they 
were meant to be 
together. 

The group 
included more 
than one “feel” to 
the sound.   
 
They included a 
unique aspect to 
the project, rather 
than just one 
“groove.” 

The group 
appeared to work 
together from the 
start.   
 
They were 
observed listening 
to each other, 
reaching decisions 
together; 
alterations were 
made as needed. 

Advanced 
techniques were 
observed.   
 
The instrumental 
sounds were 
played with 
proficiency and 
proper technique. 

The group used 
interlocking 
rhythms that were 
interesting to 
listen to and a bit 
on the difficult 
side.   
 
Attention was 
paid to all 
members in order 
to stay together. 

An element of 
creativity was 
used; the group 
created a “name” 
and had at least 
two varying 
grooves that had a 
smooth transition. 
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10. Rhythm Complements: Drum Ensemble Teamwork Rubric 

Student Evaluation: Post Performance 
 

 

NAME: ____________________________________ 

 

Please rate each of your group members using the following grading scale: 

 

4 This person went above and beyond the call of duty. He/she was respectful of all 
group members and remained on-task 100% of the time. He/she shared ideas, 
listened to others, and encouraged everyone else to participate. 

3 This person did a very good job. He/she listened to others and shared ideas. 
He/she may have been off-task several times. 

2 This person needed several reminders to stay on-task. He/she contributed very 
little to the project and did not work up to full potential. 

1 This person did nothing. He/she did not participate, distracted others, and slowed 
down the entire project. 

 

 

NAME SCORE 
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11. Self-Assessment: Project and Performance Reflection 
Name:__________________________________________________ 

Date: __________________________ 

Project: ________________________________________ 

Group Members: _________________________________     
       _________________________________     
       _________________________________     
       _________________________________ 

Rank yourself based on your contribution to the project 

 A = Always  B = Almost Always  C = Once or twice 

I contributed to the group A      B     C  
I worked toward improving my playing skills A      B     C 
I listened respectfully to the ideas of others A      B     C 
I helped move equipment and set up our practice area A      B     C 
I was successful in communicating my ideas A      B     C 
 
Additional comments: 

 

 

Performance Reflection 
What part of this project was challenging for you and your group members? 

 

 

Describe the creative part of your project (according to the rubric)…. Did the audience respond 
the way you’d hoped? 

 

 

How did this experience improve your music skills? How did it improve your ability to work as a 
member of a team? 
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12. Singing Inventory 
 

Name:___________________________________________________ 

 

Check the sentences (one or more) that describe how you sing with the 
drumming ensembles: 

 ______  I’m able to sing while playing a drum or bell part in most of 
the ensembles. 

 ______  I get confused if I try to sing and play an instrument at the 
same time. 

 ______  I’m able to sing confidently if other people are playing the 
instrument parts. 

 ______  I could sing the call in one of our call-and-response songs. 

 ______  My singing has improved in the following ways (name at 
least one!):   

 

 

Check the items that describes how your class sings: 

 ______  Our class sings with lots of confidence, even while some of 
us are playing the instruments. 

 ______  In class, I see most people opening their mouths and 
participating, but a few are pretty shy about singing out. 

 ______  I think our class could sound better when we sing by doing 
the following (name at least one thing!): 
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13. Lesson Observation Questions 
A guide for administrators prior to professional observation 

 

1. What will students know and be able to do as a result of this lesson? 

 

 

2. What are the significant teaching points in this lesson? 

 

 

3. How is this teaching point relevant to the overall curriculum? 

 

 

4. How does it relate to what you’ve done already and what is to come? 

 

 

5. How will you assess your primary teaching points? 

 

 

6. What will success look like? 

 

 

7. What struggles do you anticipate and what’s your planned response? 
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14. Lesson Observation Answers 
Referrals for responding prior to observation 

	  

1. What will students know and be able to do as a result of this lesson? 
Consult: World Music Drumming Teacher’a Edition, p. 7: Learning Objectives 

 

2. What are the significant teaching points in this lesson? 
 
Include: Key Word, Vocabulary, and Teacher Tip found in each lesson 

 

3. How is this teaching point relevant to the overall curriculum? 
Refer: Objectives written in each Unit or Lesson 

 

4. How does it relate to what you’ve done already and what is to come? 
Emphasize: Review sections within each Unit; sequential structure of lessons 

 

5. How will you assess your primary teaching points? 
Use and apply suggested assessment models included in this project 

 

6. What will success look like? 
 
Refer to Objectives like playing position with instruments, ability to sing, play and move. 
   
Emphasize students sharing responsibility for their own learning and the  learning of others. 

 

7. What struggles do you anticipate and what’s your planned response? 
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W I E L G Y C N K T J S D K O  
W Y F H C O O T N T M H R R S  
Z N A E W I I E D Q G E U O P  
K N P B T M M I E C R K M W Y  
A O E S E E R F U V N E M M L  
J L E L L S C E O G B R I A A  
L U I P I B T O S C O E N E C  
Q N M W G E Z T M P U K G T G  
E O S A D T E L B M E S N E F  
C R E S P O N S E Q U C O A Z  
E C N A L A B F D D W N T V G  
L I S T E N I T A L A Z I I P  
P H S U M N T J X B T Z U T V  
Z L N P G P O V U T C S K R Y  
P O L Y R H Y T H M H F K L T  
 
 

BALANCE 
CALYPSO 
COMMUNITY 
COMPLEMENT 
COWBELL 
DRUMMING 
ENSEMBLE 
FOCUS 
GANKOGUI 
GHANA 
LATIN 

15.	  JUST	  FOR	  FUN!	  World	  Music	  Drumming	  Word	  Search	  
	  
Find	  and	  circle	  each	  word	  below:	  some	  words	  are	  backwards,	  
some	  are	  upside	  down,	  and	  some	  are	  diagonal.	  

LISTEN 
POLYRHYTHM 
QUESTION 
RESPECT 
RESPONSE 
SHEKERE 
TEAMWORK 
TIMELINE 
TONE 
TUBANO 
WATCH	  



WMDrumming	  Assessment	  Project:	  Crossword	  Puzzle	   	   Patricia	  A.	  Bourne	  ©	  Music	  Workshops,	  Ltd.,	  2011	  

	  

Hint! Terms used: 

Caribbean, shekere, community, beat, guiro, highlife, maracas, claves, bongos, 
complement, improvise, teamwork, polyrhythm, ensemble 

16. World Music Drumming: Crossword Puzzle 

Across: 
2.  Trinidad, Jamaica, Grenada, etc 
3.  One side is larger than the other 
4.  They shake (without a net) 
5.  A contemporary African style 
7.  A “fish with ridges 
8.  Many people playing music  
10. A group that works well together 
11. A group feeling 
12. It shakes with a net 
13. Steady as she goes 
 
 
 

Down: 
1.  Fitting in just right 
2.  Latin instrument that 

looks like sticks 
6.  Make it up 
9.  A mix of rhythms and 

meters occurring at the 
same time 



WMDrumming	  Assessment	  Project:	  Sources	   	   Patricia	  A.	  Bourne	  ©	  Music	  Workshops,	  Ltd.,	  2011	  
	  

17. World Music Drumming Assessment Project Sources 

Anderson, Lorin and David Krathwohl (2000). A Taxonomy for Learning, Teaching, and 
Assessing: A Revision of Bloom’s Taxonomy of Educational Objectives. Boston, MA: Allyn 
and Bacon. 

Bourne, Patricia A. (2007) Inside the Music Classroom: Teaching the Art with Heart. 
Dayton, OH: Heritage Music Press. 

Brookhart, Susan M (2008) How to Give Effective Feedback to Your Students. Alexandria, 
VA: Association for Supervision and Curriculum Development. 

Caine, Renate and Geoffrey Caine (1997) Education on the Edge of Possibility. Alexandria, 
VA: Association for Supervision and Curriculum Development. 

Fisher, Douglas and Nancy Frey (2008) Better Learning Through Structured Teaching: A 
Framework for the Gradual Release of Responsibility.  Alexandria, VA: Association for 
Supervision and Curriculum Development. 

Fisher, Douglas and Nancy Frey (2007) Checking for Understanding: Formative Assessment 
Techniques for Your Classroom.  Alexandria, VA: Association for Supervision and 
Curriculum Development. 

Marzano, Robert J. (2007) The Art and Science of Teaching: A Comprehensive Framework 
for Effective Instruction.  Alexandria, VA: Association for Supervision and Curriculum 
Development. 

Marzano, Robert, editor (2010) On Excellence in Teaching. Bloomington, IN: Solution Tree 
Press. 

Ravitch, Diane (2010)  The Death and Life of the Great American School System. New York, 
NY: Basic Books 

Schmid, Will (1998) World Music Drumming: Cross-Cultural Student Enrichment Book. 
Milwaukee, WI: Hal Leonard. 

Schmid, Will (1998) World Music Drumming: DVD. Milwaukee, WI: Hal Leonard. 

Schmid, Will (1998) World Music Drumming: Teacher’s Edition. Milwaukee, WI: Hal 
Leonard. 

Stiggins, Richard J. (1997) Student-Centered Classroom Assessment. Columbus, OH: 
Prentice-Hall. 

Wiggins, Jackie (2001) Teaching for Musical Understanding. New York, NY: McGraw-Hill. 

Willingham, Daniel T. (2009) Why Don’t Students Like School? San Francisco, CA: Jossey-
Bass. 
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